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Participation of all Children

4.3 Participation of all Children 

Participation by itself has little meaning. It is the ideological frame surrounding participation that defines it and gives it a political construct. For example participation within an authoritarian frame would give participation a very different form from participation within a democracy.   

Today the participation of ‘civil society’ has become common rhetoric in developmental circles, but the nature of that civil society and the object of that participation have been moulded by a specific interpretation of what it means to be a citizen. Today civil society participation has come to mean NGO participation and attempts to enable the participation of individual citizens, for example, in local governance is posing a major challenge. 

Democracy presupposes an active and engaged citizen, not a passive “demand machine” and voting robot
.

India is one of the largest and oldest democracies in the world and this curriculum frame work is built on this foundation. As stated in the perspective of this document, the common core of this curricula framework “will include the history of India’s freedom movement, the constitutional obligations and other content essential to nurture national identity. These elements will cut across subject areas and will be designed to promote values such as India’s common cultural heritage, egalitarianism, democracy and secularism, equality of sexes, protection of environment, removal of social barriers, observance of small family norm and inculcation of scientific temper. All educational programmes will be carried on in strict conformity with secular values”. 

Education defines the fabric of a nation and has the capacity to provide each child a positive experience of democratic functioning. Like the texture, colour, strength and nature of each thread that is woven into a tapestry, each Indian child can be enabled to not only participate in a democracy, but to also learn how to interact and form partnerships with others to preserve and enhance democracy.  It is the quality and nature, of the individuals and the interrelationships they are capable of that our education system produces, that will determine the socio-political fabric of our nation. 

However, children are often socialised in discriminatory societies and we need to recognise that children are not always naturally inclusive. Children and adults learn from what they experience at home, community and the world around them. It is also important to recognise that both adults and children are socialised in the same way and that adults socialise children within the dominant socio-cultural paradigm. This would include the role models they see, media and television. This experience conditions their perceptions of caste and class, gender, democracy and justice. These perceptions when and if reinforced by repeated experiences of the same kind, convert into values. At a community level when a group of people have the same experience and therefore share the same values, these values get converted into culture and sometimes even ideology. This is a spiral and each time the cycle is repeated the values and culture get reinforced unless there is a variation in the experience. However the alternate experience needs to be strong and real enough to counter and transform the earlier perceptions. 

Therefore, children cannot wake up one fine morning when they are 18 and know how to participate in, preserve and enhance a democracy, especially if they have had no prior personal or even second hand experience of it, nor any role models to learn from.

The participation of children therefore is a means to a much larger end, that of preserving and adding a new vibrancy to our culture of egalitarianism, democracy, secularism and equality; and it is through an integrated and well designed curriculum that enables children’s participation that these values can be best realised. 

The existing environment of unhealthy competition in schools promotes values that are the antithesis of the values enshrined in our constitution. Therefore a  positive ‘experience’ of democracy and democratic participation needs to be provided both within and outside the school, that actively engages children and young people in a way that encourages values of inclusion and recognition that leads the way to the realisation of the vision of a participatory democracy. 

Participation appeared in the development context, as an approach (philosophy) to address power relations in society. Participation is seen as part and parcel of the process of empowerment of the disadvantaged. It has firm roots in liberal democratic values and gender justice
.
Enabling democratic participation is also a means of empowering the weak and marginalised. If India is to realise her dream of a Nation based on egalitarianism, democracy, secularism and equality, where all her citizens enjoy justice, liberty, equality and fraternity; enabling the participation of children would be the most fundamental step in this process.  

‘Learning is fundamental and inseparable from engagement in the world. Knowledge is integrated in the life of communities; learning is how people gain membership and participation in community. Learning is an act of membership; motivation in learning lies in the intimate relation between the desire for participation and the role of new knowledge in enabling that participation. Knowing depends on engagement in practice, only in the classroom is knowledge presented in the abstract. Engagement is inseparable from empowerment. Failure to learn is the result of exclusion from participation; people denied membership with the right to contribute in the creation of meaning cannot sufficiently engage to learn easily’.

To enable learning through participation in the life of a community and the nation at large is crucial to the success of schooling. The failure to provide this will result in the failure of the system and hence needs to be treated with the utmost priority. It is not only as essential as the teaching of math and science, but takes on even more importance as an indispensable component of all disciplines. It is a running theme and has to be integrated into all learning processes and arenas, and given top priority in the development of all curriculum and syllabi. 

4.3.1 Children’s Rights

India has signed the Convention on the Rights of the Child (CRC). The three most important principles of this Convention are the rights to participation, to association or the right to organisation and the right to information. These are essential rights if children and youth are to realise all their other rights. The CRC does not only concern its self with the protection of children and the delivery or provision of services and programmes, but also ensures that children have the right to determine the quality and nature of these services and programmes. Moreover, all the articles of the CRC have to be seen within the overarching principle, that of the best interests of children. 

Although the Convention on the Rights of the Child (CRC) guarantees children the right to express their views freely in all matters affecting them, and to exercise freedom of expression, children are frequently denied the opportunity to participate in decision-making processes and activities that effect their lives and futures. The right to participation also depends on the realisation of other primary rights such as access to information, the freedom of association and the right to formulate opinions free from influence and coercion. The principle of participation should be integrated into all areas of concern for children
.

When in reality social, political and economic structures are still very much hierarchical; children and youth are the most marginalised - even more so than women; their effective participation depends largely on the extent to which they are organised. Coming together gives them visibility, strength and a collective voice. The participation of individual ‘hand picked’ children or youth is fraught with discrimination and ineffective because such ‘representatives’ represent no one but themselves; it excludes the less vocal and visible; and it gives more room for manipulation.    

On the other hand the organised participation of children and youth, especially the more disadvantaged children, gives children strength, access to more information, confidence, an identity and ownership. Individual children or youth representing such groups voice the views and aspirations of the collective. Their coming together also enables them to find collective ways to solve problems. However what needs to be ensured is that all children and youth have an equal right to participate in the development of this collective voice. 

A Rights Curriculum needs to be designed specifically for this purpose. 

4.3.2 Organisations of Children

For the effective participation of children, they will have to organise themselves. These organisations should have mandatory representation to local and state bodies and should reflect the true nature of this constituency. The constituency of children, through a rigorous democratic process, should elect their own child representatives. School authorities, local governments and government departments should enable and support such electoral processes. 

Schools should encourage the formation of such children’s organisations that are autonomous from the schools themselves. The curriculum should provide information and skills related to organisational development and management, an understanding of socio-political hierarchies and the system of decentralisation and Panchayati Raj. Children (especially girls) should also be provided inputs and processes that develop their personalities and personhood, making them complete, self sufficient and well rounded individuals.

Empowerment of Adolescent Girls

600 young girls (aged 12-16) attended a 4 day residential training programme for adolescent girls organised by the Department of Education and the Concerned for Working Children in Kundapura Taluk. The programme consisted of three modules; Personhood, or learning about ones self; Gender and Reproduction; and Children’s Right’s with a focus on Organised Participation. The impact has been substantial. Teachers said that they were surprised to hear children talking about menstruation and reproduction so matter-of-factly, a thing that they themselves have found impossible to do.  As a result, teachers in several schools have allotted time every week for the young girls who have been ‘trained’ to share the information they have gained with other children in the school. 

These children have also been sharing this information with their mothers and older sisters at home and have made a difference to the hygiene and traditional misconceptions related to menstruation

Another significant development is that all these children have formed children’s organisations with their classmates.

Children should be able to perceive their school as a place that prepares them for participation in local governance and provides them with the tools and skills to be effectively and constructively intervene.   

4.3.3 Enabling the Participation of Children

Children and adolescents are critical observers of their own condition and should be participants in decisions concerning themselves and their lives. These young people need to participate in finding solutions to the problems they face. They need to relate to society in an organised way, feel adult, and yet feel the protection and security needed by children. They should be encouraged to reason independently and have the courage to dissent. Use of conflict and crisis management as a pedagogic strategy to enable children to deal with difficult situations should be built into the process. 

Their should have the room to critique the methods used to impart information, the content of the text books and also address other constraints they may face in terms of access, quality, infrastructure and the economic and social conditions of their families and communities. This practical experience of participatory democracy (learning through doing) is essential for the molding of the ‘new citizen’. Only then will children truly accept the values and believe in democracy. 

Critical to the realization of this would be the formation of Organisations or Unions of children that are autonomous from the teachers and management of the school. Structures and processes that encourage negotiations, discussions and consultations with children should be designed to enable their active and informed participation through links like Children’s Councils (Makkala/Bal Panchayats), both within schools (school development committees) and with the local governments (Panchayati Raj Institutions). Such structures need to be put in place in order to create the arenas for children to participate. Children should be able to contribute constructively to the developing the environment in and around their schools, but also their communities and villages. 

They need to understand and prepare for governance and citizenship and therefore must be enabled to interact in a constructive and meaningful way with local governments, state, national and global level policy making bodies and be a part of the design, implementation and monitoring of such policies. Structures that enable this participation and link organisations of adolescents to local governments need to be created that ensure that logical and empowering processes are mandatory towards such participation. 

One possible way could be by creating a formal Task Force for the realisation of the Rights of Children and Adolescents that is tripartite in its composition including representatives from local governments, children and youth along with community based organisations and business or trade representation.

They also need to realise their desire to contribute to society in a meaningful and substantial way.  In rural areas they can be given the role of managing common lands, afforestation and forest produce and other common resources. They should also be empowered to monitor educational institutions, the Balwadis and Anganwadis and other services related to children. Further, the managing of data and information related to children and adolescents of their ward or Panchayat and periodically updating this for the Panchayat to enable improved planning and monitoring of the situation of children and youth by the local governments.

Organisations of children and youth should be enabled and given mandatory rights to participate in Governance. 

4.3.4 Information Management by Children

Information is power and children have to negotiate to realise their rights, for which they need access to information that they generate and own. They require the tools and skills to use this information for collective bargaining and for creating awareness about issues of their concern. Children therefore need the capacity to manage information effectively. 

Information is a key to effective participation of children. Children need to have the knowledge, skills and tools for accessing, analysing and using information to make logical and constructive interventions on their behalf and also to advocate for effective solutions with policy makers.

They also need to have avenues of expressing their views and exchanging experience and ideas. Ways of doing this could be through the use of community radio, wall newspapers and the planned use of mainstream media.

An Information Management Curriculum needs to be integrated into the formal school curriculum tailored made to suit the age, ability, gender and situation of the children. 
Democratic Education vs. Education for Democracy.

Children and their Research

In Kundapura Taluk, Udupi District, children have been involved in research processes for many years. However, since 1998, children have been very actively involved in conducting research by themselves, both qualitative and quantitative on issues of their concern. The children of each Panchayat produce a five-year-plan based on this data. Consequently they are able to efficiently participate in meetings at the village, Gram Panchayat, Taluk, District and State level with reliable and relevant information substantiating and justifying their demands. As a result they have been able make effective interventions in their Panchayats. 

In 2002 a workshop was organised for members of Bhima Sangha
 and all the Makkala Panchayats
, where they identified the key indicators they needed for regular updating of quantitative data. For this purpose children were facilitated to come up with a data collection/updating tool. Now these updates are carried out once a month and the information covered includes data about children out of school, disabled children, migrant children, children attending Extension School and children who regularly attend the Bhima Sangha/Makkala Panchayat meetings.

As a result, children have acquired the skill to update information on a regular basis and monitor the child labour status in the Toofan Panchayats. Due to the availability of accurate data regarding individual children, it has also been possible to monitor the impact of the programme on each child and address their individual needs, as the problems faced by children varies from case to case. Now, thanks to the Makkala Panchayats, we have an effective tracking system in place. 

Some Lessons Learned

· Children have shown us that once they acquire the skills and tools of data collection and research they are able to apply these to a variety of contexts and situations and use it to negotiate solutions with adult organisations. For example, their use of data for negotiating the closure of unlicensed liquor shops in Keradi. The strategy was so simple and yet brilliant. First clear the area of liquor sachets and then begin counting each day, take an average and multiply. Add room for paydays and festivals and you have the yearly liquor consumption of the village!   

· Children can update information on certain indicators efficiently because they have good mechanisms/systems for accessing such information. For example, they closely interact with school going children and teachers and therefore they immediately come to know if any child is leaving school or if there are any potential dropouts. 

· We learnt that children could collect detailed and meticulous information on disabled children as they interact with them very closely. With the disability survey children demonstrated that the quality of information collected by them was not only accurate but also rich with the nuances of each individual case. 

· Time and time again children have shown us that they act on information immediately. They do not wait for compilation, analysis or complicated procedures of decision-making but feel an urgency to deal with issues at once. As soon as they have the information they ensure that the problems are dealt with speedily. Their reason for information gathering is action, lending a new meaning to the term ‘Participatory Action Research’. 

4.3.5 Policy of Inclusion 

A policy of inclusion needs to be implemented in all schools and through out our education system. The participation of all children needs to be ensured, not just within the education transaction, but also in all spheres of the child’s life in and outside the school. Schools need to become the centres that prepare children for life and ensure that all child, especially the differently abled, marginalised and children in difficult circumstance get the maximum benefit of this critical area of education. 

Opportunities to display talents, and share with peers are powerful facilities in nurturing motivation and involvement of children. In our schools we tend to select some children over and over again. While this small group benefits from the opportunities, becoming more self confident and visible in the school, other children experience repeated disappointment and progress through school with a constant wish for recognition and peer approval. Excellence and ability may be singled out for appreciation, but at the same time, opportunities need to be given to all children and their specific abilities recognized and appreciated. 

This includes children with disabilities, who may need assistance or more time to complete their assigned tasks. It would be even better if, while planning for such activities, the teacher discussed them with all the children in the class, and ensure that each child is given an opportunity to contribute. When planning, therefore, teachers must pay special attention to ensuring participation of all. This would become a marker of their effectiveness as teachers. 

Excessive emphasis on competitiveness and individual achievement is beginning to mark many of our schools, especially private schools catering to the urban middle classes. Very often as soon as children join, houses are allocated to them. Thereafter, almost every activity in the school is counted for marks that go into house points adding up to an end of year prize. Such ‘house loyalties’ seem to have the superficial effect of getting all children involved and excited about winning points for their houses, but this also distorts educational aims, where excessive competitiveness promotes doing better than someone else as an aim, rather than excelling on one’s own terms and for the satisfaction of doing something well. Often placed under the monitoring eye of other children, this system distorts social relations within schools, adversely affecting peer relations and undermining values such as cooperation and sensitivity to others. School teacher groups need to reflect on the extent to which they want the spirit of competition to enter into and permeate every aspect of school life—performing more of a function to regulate and discipline than to nurture learning and interest. 

Schools also undermine the diversity of capabilities and talents of children by categorizing them very early, on narrow cognitive criteria. Instead of relating to each child as an individual, early in their lives children are placed on cognitive berths in the classroom: the ‘stars’, the average, the below average and the ‘failures’; most often they never have a chance to get off their berth by themselves. The demonizing effect of such labelling is devastating on children. 

Schools go to absurd lengths to make children internalize these labels, through verbal name calling such as ‘dullards’, segregating them in seating arrangements and even creating markers that visually (blazers and badges) divide children into achievers and those that are unable to perform. The fear of not having the right answer keeps many children silent in the classroom, thus denying them an equal opportunity to participate and learn. Equally paralyzed by the fear of failure are the so called achievers, who lose their capacity to try out new things from the fear of failure, of doing less well in examinations, and of losing their ranks. It is important to allow errors and making mistakes to remain an integral part of the learning process and remove the fear of not achieving ‘full marks’. The school needs to send out a strong signal into the community of parents who pressurize children from an early age to be perfectionists. Instead of spending time in tuitions or at home to learn the ‘perfect answers’, parents need to encourage their children to spend their time reading story books, playing, doing reasonable amount of home work and revision. Instead of looking for courses on stress management for their pupils, school heads and school managements need to de-tress their curricula, and advice parents to de-tress children’s life outside the school. 

Schools which emphasize intense competitiveness must not be treated as examples by others, including state-run schools. The ideal of common schooling advocated by the Kothari Commission four decades ago continues to be valid as it reflects the values enshrined in our Constitution. Schools will succeed in inculcating these values only if they create an ethos in which every child feels happy and relaxed. This ideal is all the more relevant now because the system is approaching the universalisation of elementary education, which implies that millions of first-generation learners are being enrolled. To retain them, the system – including its private sector – must recognize that there are many childhoods that no single norm of capacity, personality or aspiration can serve in the emerging scenario. Those in-charge school administrators and teachers should also realize that when boys and girls from different socioeconomic and cultural backgrounds and different levels of ability study together, the class room ethos gets richer and more inspiring.

A CODE FOR INCLUSION

Inclusion is an ethic, a running theam, a primary focus and not merely a programme.

Disability is a social responsibility – accept it.

Zero rejection of learners with SEN at the time of admission.

No selection procedures to be adopted for denying admission to learners with SEN.

Children do not fail, they only indicate the failure of the school.

Accept difference… celebrate diversity.

Inclusion is not confined to the disabled. It also means non-exclusion.

Practice human rights … conquer human wrongs.

Handicap is a social construct, deconstruct handicap.

Make provisions - not restrictions; adjust to the child.

Remove physical, social and attitudinal barriers.

Partnership is our strength such as school – community; school – teachers; teachers– teachers; teachers – children; children – children; teachers – parents; school systems and outside systems.

All good practices of teaching are practices of inclusion.

Learning together is beneficial for every child

Support services are essential services.

If you want to teach, learn from the child. Identify strengths not limitations.

Inculcate mutual respect and inter-dependence

Use diverse communication equipment such as AAC, pen, Brailler, communication board, etc.

4.3.6 Participatory Management of the School 

The pupils ‘own’ the school as much as the teachers or the headmaster does, especially in government schools. There is a relationship of interdependency between the teacher and pupils, especially in this era where the learning transaction is based on the access to information and the knowledge creation based on a foundation of resources of which the teacher is the pivot; if one is not there the other cannot function. This could change with the advent of e-learning and the internet. The education transaction has to shift from the benefactor (teacher) and the beneficiary (pupil) to a motivator and facilitator and learner who all have rights in and responsibilities in ensuring that the educational transaction takes place. This put equal rights on both parties to create the environment in which learning takes place and in setting the ground rules for this process.

At present, school rules, norms and conventions define permitted ‘good’ and ‘proper behaviour for individual and groups of students. Maintaining discipline in schools is usually the prerogative of teachers, (often the sports master and administrators), all adults in positions of authority. 

Frequently they also induct children as ‘monitors’ and ‘prefects’ and delegate this responsibility of maintaining ‘order’ and ensuring control. Punishment and reward play an important role in this. Those who implement rarely question the rules, or the implications that ensuring compliance may have for children’s overall development, self-esteem and also their interest in learning. Forms of disciplining such as corporal punishment, verbal and non-verbal abuse of children continue to feature in many schools, and are used to humiliate children in front of their peers. Yet many teachers and even parents still believe that such punishment is important, unaware of the immediate and long term detrimental effects of these practices. 

It is important for teachers to reflect on the rationale that underlie rules and conventions that govern schools, and whether these are consistent with our aims for education. 

For instance rules such as the length of the socks and the whiteness of the sports shoes are of no educationally defensible importance. Rules regarding maintaining silence in classrooms, answering ‘one at time’ and answering only if you know the right answer, can go against the values of equality and equal opportunity. 

Such rules may also discourage processes that are integral to children’s learning, the development of a sense of community among peers though they may make the class ‘easy to manage’ for the teacher, and facilitate ‘covering the syllabus’. 

Inculcating the value/habit of self-discipline is important for the systematic pursuit of learning and development of the child’s interests and potential. Discipline must enable performance of, and be conducive to, the task at hand, with rigour. It should enable freedom, choice and autonomy of the teacher and child. It is necessary to involve children themselves in evolving rules, so that they understand the rationale for a rule, and feel a sense of responsibility in ensuring that they are followed. This way they would also learn the process of setting codes of self governance and the skills required to participate in decision making and democratic functioning. Similarly, mechanisms for conflict resolution between teachers and students and among students could also be evolved by the children themselves. The teacher should ensure that there are as few rules as possible, and that only rules that can be reasonably followed are created. It does no one any good to humiliate children for breaking rules, particularly when there are good reasons for the rule being broken. For instance ‘noisy classrooms’ are frowned upon by teachers as well as headmasters; but it is possible that rather than the noise being evidence that the teacher is not in control, it may be evidence of a lively participatory class. 

Similarly head masters can be unreasonably strict about punctuality. A child who is late for an examination on account of a traffic jam must not be penalised, and yet we find such rules being imposed in the name of higher values. Unreasonableness on the part of authorities in matters such as rules can demoralize children, their parents and also teachers. It may help to remember to first ask a child why he or she broke a rule, to listen to what they have to say, and then act accordingly. It is befitting a school head or teacher to exercise authority, rather than power. Arbitrariness and unreasonableness are characteristics of power, and are feared, not respected. 

Systems for the participatory management of the school by children and school teachers and administrators need to be evolved. Children should be encouraged to elect their own representatives to children’s councils and similarly the teachers and administrators of a given school need to be organised themselves, so also the parents. These three parties need to come together in a common forum, such as the School Task Force or School Joint Action Committee. This Task Force or Committee should be the platform for developing plans, negotiating issues of concern and initiating joint action. 

4.4 Some Pedagogical Interventions 

If we accept equal ownership of the school by teachers and pupils, this puts equal rights on both parties to construct the environment in which learning takes place and to set the ground rules for this process. The pedagogy therefore needs to undergo a paradigm shift from rote learning to participatory creation of knowledge, and this also entails the use of the knowledge to participate in the creation of meaning of the student’s life outside the school. 

4.4.1 The Need for Core Curriculums

There is a need to develop core curriculum for areas such as Children’s Rights and Empowerment, Organisational Development, Individual Development and Information Management. It should also be noted that these areas do overlap with several subjects already included in the curriculum. However, as mentioned several times before, subjects cannot be taught in watertight compartments and the inter-linkages between syllabi should be recognised and celebrated through a pedagogy that is issue based, not subject specific. 

Some suggestions for core curriculum

a. Core Curriculum for Right s and Empowerment

This curriculum should provide children with an understanding of children as holders of rights and individuals who exercise these rights. It should explore the question of rights and reach an understanding of the rights of children as reflected in the general public discourse and socio-political situation prevalent in India. It should also provide an overview of practice and trends in child led initiatives in India and other parts of the world.

It should be designed to enable children to analyse structures and institutions that marginalise children and enable them to map power centres so that children can intervene to influence policy and practice with special reference to the family, community and the external environment 

It should also provide an understanding the key principles of empowerment and how to access the appropriate information, knowledge and skills to use these to take control of ones life. 

It should cover a definition of participation, reasons for participation, arenas of participation and ways to enable children to participate. It should also cover real life examples of participation and protagonism. It should be designed to facilitate children to analyse the context and scope for children’s participation and protagonism in their villages, homes and society and beyond. 

It should include:

· The Convention on the Rights of the Children (CRC)

· Importance of Children Participation

· Understanding equal and active participation of children.

· Reasons & Need for Children’s Participation 

· Understanding Children’s Participation - the spiral model.

· Identifying arenas for Participation

· Developing strategies for intervening in each of these arenas

· Understanding the difference between individual and collective representation 

· Opportunities for children to participate in governance.

· Creating structures for children's participation.

· Understanding and fixing criteria for the electorate, reservations, representatives, elections, term of office, roles and responsibilities.

b. Core Curriculum for Organisational Development

This curriculum should be designed to help children to appreciate the power of collective action by children, and organisations by, for and of children. Appropriate organisational structures and organisational analysis should be presented and discussed. 

It should highlight the potential that organisations of school children have to influence/use the formal education system and to find opportunities in the education system to further child rights. 

It should provide a structured process for children to revisit the existing initiatives by and for children and design more mature structures and processes that enable children to participate in the Governance of their areas and enhance children’s civic participation. 

c. Core Curriculum for Strengthening Personhood

This curriculum should enable children to identify and consolidate their strengths. To help them to view themselves as actors capable of positive interventions and devoid of social, cultural and political trappings that make them feel disempowered.  It should enable an improved understanding of children’s development and their milestones, recognising the personhood of children and the impact of psycho-social, behavioural and cultural contexts of varied social milieu with special reference to the children’s own milieu and context (urban, rural and tribal). As a result children should be able to identify the inputs and environment that they need at their different stages of development to enable them to reach their fullest potential. 

It should include:

· Identify personal strength and weaknesses due to economic and social situation, gender and personal qualities

· How to use strength to overcome weakness

· Improving situation to overcome weaknesses

· Logical frame work for self understanding

· Understanding the growth and development of children

· Better understanding of Developmental milestones of children

· Understanding the implications of social, economic, political and     cultural contexts on personal development.

d. An Information Management Curriculum needs to be integrated into the formal school curriculum tailored made to suit the age, gender and situation of the children. The module should broadly cover the need for, methods and tools for conducting Research, Documentation and Communication. Understanding the power of information, way to access it, analyse and use it, some methods such as research, PRAs, focus groups, sample surveys and case studies are illustrated.  

The module should illustrate the need for documentation and some exciting ways to do it. Communication techniques including facilitating child-to-child communication and the means to use and disseminate information should also be covered. 

This should include the following:

· Understanding of family, community and political structures

· Organisational structures and leadership

· Skills to mobilise and organise

· Management skills

· Information collection

· Skills such as PRA etc: 

· Importance of Information analysis

· Methods of analysis

· Uses of information

· Documentation and reporting

· Documentation –Various and Appropriate forms of documentation 

· Preparation of ‘Lifeline’ of individual organisation

· Needs and ways of communication

· Difference between planning and strategic planning

· Elements of strategic planning

· Prioritising issues

· Factors that effect prioritising issues

· Weighted ranking method of prioritising

· Monitoring and evaluation

4.4.2 Some examples of how children can be involved 

a. Local Community Newspaper

Children can be encouraged to start a low cost local community newspaper for their village/ward. The activity should be structured in a way that children learn how newspapers are run, but have the freedom to find their own ways of doing things. They should be encouraged to develop media codes for reporting and develop the skills to cover events, interview interesting individuals and cover news events. This could be produced simply, with handwritten articles, photocopies or cyclostyled.

An edition of a newspaper of this kind could for example have an interview with the best story teller in the village, an article about a child who has returned to school after working in a city restaurant, how to make a local toy, details of a local festival, the birth of a calf, a recipe for a seasonal speciality and the opening of a new Anganwadi. 

b. Community Based Information Management by Children

Children can as a part of their school curriculum map their village and create a sound data base of information related to demographics, resources, infrastructure and history. Methods such as PRA, transact walking, focus group discussions, mapping and surveys, can be easily transferred to children if the necessary tools and skills are provided. This will empower children in several ways: 

i. Re-create information for themselves about their village/area – important as the basis for further thinking

ii. Understand that this information will enable them to make informed decisions and find appropriate solutions

iii. Develop five year plans towards the ‘Village of their Dreams’

iv. Categorise work that children should and should not do based on age, ability and gender (developmental stages)

v. Learn the importance of logical thinking and analysis, the cyclic process of action and reflection

vi. Create an important data base for their village

vii. Assist the local governments with planning

viii. Be able to monitor progress against base line information

ix. Assist PRI’s to arrive at decisions based on information

x. Evaluate their progress and that of the PRI’s and their schools

xi. Contribute towards the PRI and the schools to become learning organisations 

xii. Enable teachers, the community and elected representatives and government officials to see children as valuable members of the community and develop an understanding of the ‘learning child’

xiii. Learn how to manage information

xiv. Learn that information is strength

xv. That ownership of information is the first step to the realisation of Children’s Rights, with special reference to the right to participation and right to information

c. Developing Plans for the Village including Five Year Plans

All the children of a village should be involved in developing the ‘five year plans’ for their Panchayats or wards. They should put together a plan of how they would like their village to be five years from now. They should be encouraged to collect reliable data and information to support their claims. The developing of these plans should be facilitated by the schools and presented by the children to the Gram Panchayats or local governments. 

d. Participating in the Village Education Committees

Child representatives of children’s organisations should be invited to participate in planning, monitoring and evaluation of educational institutions as members of the Village Education Committees

e. Participate as resource persons in teachers training

Children can be excellent resource persons in teachers training programmes especially for subjects such as children’s rights and children’s participation. Their very presence in the training programme could change the dynamics of the training environment, making teachers more aware of their accountability to children. They should be involved in this area. 

4.4.3 Structures and Processes for Participation in Governance

Organisations of children must have a role in governance. The reason for the failure of many youth organisations is that they have no significant role, really no tasks to perform and no mandatory status in relation to the state. 

The mandatory participation of democratically formed children and youth organisations will bring about a de facto accountability on the part of the administration and a transparency in their functioning. 

For children and their organisations to be able to participate effectively the need structures or platforms that encourage their constructive involvement and that take their inputs seriously to be acted upon. Some structures such as the Village Education Committees, the Forest Committee, the Housing Committee and the Water Conservation and the Utilisation Committee (Jalanayana Samathi) could include representatives of children’s own organisations. 

Other forums or platforms may need to be set up such as a Task Force under the purview of the Gram Panchayat to address general issues raised by children regarding their needs, to monitor the violation of children’s rights and  respond to situations of crisis. 

Action plans for children should be formulated based on a needs assessment done by children organisations as a result of information gathering by them covering the entire constituency of children and adolescents in a given area. 

4.5 Space for Parents and Community 

The school is a structured space for guided learning, but the process of constructing knowledge is a continuous one, which goes on even outside the school. If learning is continuous, and takes place in arenas other than school, such as home, the work place, community etc then school assignments or homework should be planned differently. It need not depend on parents reinforcing what the school has already done. It could set different kinds of activities for children to do, on their own or with parents. This could also provide opportunities for parents to understand a little more about what their child is learning in the school and give children the initial impetus to explore and recognise the world outside school as an arena for learning. 

Schools could also invite the community into its premises and give them a role in the curricular process. Parents or community members could come into the school as resource persons to share their knowledge and experiences in relation to a particular topic being studied. For example, on the lesson on machines, the local mechanic could talk about sharing his experiences on repairing and also talk about how he learnt to repair vehicles. 

1. The participation of the community in the child’s world of education and school should allow for the community to:

a. Transfer oral history (fairy tales, migration, environmental denudation, traders, settlers etc:) and traditional knowledge (sowing and harvesting, monsoon, processes related to traditional crafts etc:) to children

b. Influence the content of subjects and add local, practical, appropriate examples

c. Support children in their exploration and creation of knowledge and information

d. Support children in their practice of democracy through children participation in information generation, planning, monitoring and evaluation with local governments and school

e. Monitor the realization of children’s rights and monitor violations

f. Participate in addressing constraints faced by children

g. Participate in setting criteria for vocational training

h. Enable the village to become a learning environment for children realizing the concept of the ‘village as a school’

Similarly, while helping children to use their home language and transit to the school language, teachers may seek inputs from local language speakers to facilitate communication in mother tongues, teaching of languages and creating materials. The choice would depend upon on the particular curricular plan and the kinds of expertise that is available and accessible. The school must explore opportunities for active engagement from parents and the community in the process of learning. This relationship will help in sharing the content and pedagogy of institutionalized learning. 

All schools need to look for ways in which parental participation and involvement can be encouraged and sustained. Many schools do not treat parent’s questions and concerns regarding the activities of the school as valid questions. Frequently private schools turn parents into mere consumers and ask them to take away their wards if they do not like something that the school is doing. Others treat poor parents as not having any legitimate stand when they come to make enquiries about their wards. Both types of treatments are disrespectful of parents and their legitimate concern for their children. 

Overall, in order to make the school environment supportive of children, and to strengthen the relationship of the school with parents and local community, there are institutionalized structures such as parent-teacher association, local level committees and in some schools, there are strong alumni associations. In addition to this a tripartite School Committee or Task Force needs to be formed with children, parents and teachers representatives. This should be a platform for joint planning and action for the school.  

During the celebration of national festivals and other events such as cultural day and sports day, most schools invite parents to come in and participate. By inviting the alumni and local residents also to the school, its importance as a community site can increase. Community involvement can also be sought for maintaining the school and its facilities. There are examples of local contributions for building school boundary walls, augmenting facilities and so on. However community participation must not mean economic burdening of poor families. On the other hand there can be an understanding that school space can be shared with the community for local events and there will be some collective responsibility in maintaining its premises. 
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